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Overview

»Askwith Primary School and cognitive science

»>Recovery of learning loss

»Blocking of science and non-core subjects
»Reading across the school

»Multiplication Tables Check Year 4

»KS1 SATs Year 2

»Phonics Screening Check Year 1

»New Early Years Framework



Askwith Primary School and cognitive science

Cognitive principle (What do we need (What does it mean [Examples:
to know about our |[for our teaching?
pupils?

People are What is just beyond Think of new English writing knowledge: Using an effective simile improves my writing.
naturally curious what they know knowledge as  Questions:
but they are not and can do? answers and . What is a simile?
naturally good explain to pupils e What is the difference between a weak/strong simile?
thinkers. the questions o When would you use a simile?
History knowledge: Settlements changed from the Stone Age to the Iron Age
Questions:

. What is a settlement?

. What did a Stone Age/Bronze Age/Iron Age settlement look like?

. What were the similarities/differences between each type of settlement?

. Why did the changes in settlements take place?

@RS ELEEEE What do they Pupils cannot think Science: Factual knowledge about components of a circuit - use this to change variables

precedes skill. know? about a topic  Maths: Factual knowledge about the mechanics of the 4 rules - apply this knowledge to word problems
without having
factual
knowledge first
Memory is the . What will o Does planning English writing: Similes
residue of thought. they think enable pupils e Plan thinking time re: the difference between a weak/strong simile by giving lots of examples/imagery for pupils to
during the to think? think/make conclusions about
lesson? . Give pupils opportunity to explain/discuss so that they can rationalise thoughts
We understand . What prior e The aim is to  Connecting knowledge already embedded to new knowledge:
new things in the knowledge is build from Art: Knowledge of primary colours necessary before mixing secondary/ complementary colours
context of what being used to shallow
we already know. support new knowledge to
knowledge? deep
knowledge
with planning

showing this




Askwith Primary School and cognitive science

Cognitive principle (What do we need (What does it mean [Examples:
to know about our |[for our teaching?
unls’

Proficiency How do we . We need to  Deliberate practice of essential knowledge:
requires practice. make sure be clear about History: Concept of chronology
that practice what needs to Every topic starts with a practice of chronology which builds the timeline in complexity from reception to Y6
doesn't be fluent and
become for that to be
boring? practised over
time
Pupils’ knowledge is We need to make  Essential knowledge introduced - 4 key aspects for working memory at any one time.
going to be sure that we do Music: Knowledge of and generic application of stave music notation - deliberate practice of this rather than exposure to further
different early and different to not infroduce  notation
late in training. that of an too much new
expert knowledge - we
need fo focus on
deep
understanding
of the
knowledge
intfroduced
Children are more [J Knowledge of e Need to think Ascertain pupils' knowledge through prior knowledge assessment (PKA) and then identify starting points.
alike than pupils’ learning very carefully Maths: All pupils may need access to concrete materials if identified in PKA
different in terms styles is not about the
of learning styles. necessary knowledge
which pupils
need to
acquire and
whether or
hot
differentiatio
nis

appropriate.




Askwith Primary School and cognitive science

Cognitive principle |What do we need |What does it mean |Examples:
to know about our |[for our teaching?
pupils?

We need to o We need to  Growth mindset ethos:

changed through continue to continue to e Start from misconceptions
sustained hard develop pupils’ talk about . Mistakes = opportunities to learn
work. growth successes and e Recalls = opportunities to plug gaps/embed knowledge
mindsets failures in . Value of corrections in feedback/marking
terms of . Display work showing resilience
effort and not
ability
Teaching, like any How do T know e We need to e Collaborative practice re: progression of knowledge in books - how to make this consistent across the school/curriculum
complex cognitive which aspects continue: . Regular 'book looks' as evidence of improvement
skill, needs to be of my -lesson studies
practised to be teaching work -moderation
improved. well and which -observations
need to be -book scrutiny

improved?




Recovery of learning loss

How are we mitigating learning loss?

« September - March
* March to July

* Loss recovery - addressing forgotten knowledge/gaps in

knowledge




Recovery of learning loss
Knowledge check: September 2019 - March 2020




Recovery of learning loss
Knowledge check: March 2020 - July 2020




Recovery of learning loss

Addressing gaps in knowledge/forgotten
knowledge




Blocking of science and non-core subjects
Blocking system continues

 Review

« Essential knowledge

Sequence of Learning
* PKA (including connected knowledge and new knowledge)

» address gaps in knowledge/forgotten knowledge
« work on new essential knowledge (including low-stakes quizzes)

 series of recalls: 2,6,12 weeks alteration in LTM




Blocking of science and non-core subjects

Year 5 and 6: example of coverage throughout a year

Subject Autumn Spring Summer Total Weeks
Science 3 weeks 4 weeks 2 weeks 9
Art 2 weeks 2 weeks 1 week 5
History 2 weeks 1 week 2 weeks 5
Geography 2 weeks 2 weeks 1 week 5
RE 2 weeks 1 week 2 week 5 (Plus: Christmas and Easter)
D&T 2 weeks 2 week 1 week 5 (Plus: Spring Challenge)
Music 2 week 1 week 1 week 4 (Plus: Harvest Assembly, Wider
Opportunities - 1 term)
Computing 2 weeks 1 week 2 week 5 (Plus: Photography, Microsoft

Office within lessons, internet

searches)




Blocking of science and non-core subjects

Prior Knowledge Assessment




Blocking of science and non-core subjects

Low-stakes quizzes and recalls




Reading across the school
. Ews Vel ______ Year2 _______ lYear3/4 _____ |Year5/6 |

Daily phonics lessons Daily phonics lessons Daily phonics lessons
Phase 1-4 Phase 4-5 Phase 5/6
Children expected to be
fluent readers
2 LT R [P Pearson bug club books Pearson bug club books Pearson bug club books Pearson bug club books Free reader books or
books directly aligned to phonics directly aligned to phonics  directly aligned o phonics directly aligned to junior library when
Free reader books when phonics appropriate and
appropriate Free reader books or  monitored by Reading
junior library when Cloud

appropriate and
monitored by Reading

Cloud
Individual AU: 1:1 with adult daily 1:1 with adult weekly 1:1 with adult weekly 1.1 with adult weekly  Children are heard
reading (of SP: 1:1 with adult 3 x week (banded books) read by an adult during
(LT LG TR SU: 1:1 with adult 3 x week group reading
book) Children are heard read comprehension

by an adult during group

reading comprehension




Reading across the school

. EY¥s _______ Vearl _____ Year2 ________ |Year 3/4 Year 5/6
(R VAT Guided reading Guided reading Guided reading/group Group reading Group reading

reading reading when appropriate  comprehension comprehension
Oxford Reading Tree books Oxford Reading Tree books
directly aligned to phonics directly aligned o phonics  Oxford Reading Tree books

directly aligned to phonics

Reading for AU: Whole class rhymes Children can choose to read Children can choose to read Children can choose to Children can choose to
pleasure (15 and stories led by an adult independently: independently: read independently: read independently:
SS9 R When appropriate, - home reading book - home reading book - home reading book - home reading book
different reading provision - recommended reading book - recommended reading - recommended reading - recommended reading
will be available for - decodable non-fiction book book book book
children to choose: from reading area - decodable non-fiction - non-fiction book from - non-fiction book from
- independent reading - decodable fiction book book from reading area reading area reading area
- listening to a story from reading area - decodable fiction book - First News - First News
- engaging in story- Adults read their own book  from reading area (newspaper) (newspaper)
telling/listening activities ~ AND support children to Adults read their own book - The Week (topical - The Week (topical
read AND support childrento  magazine) magazine)
read Adults read their own Adults read their own

book AND support book AND support
children to read children to read




Reading across the school

Reading Live display (including Live display (including
provision/ questions and strategies) questions and strategies)
LG Decodable non-fiction Decodable non-fiction
books recommended books
Non-fiction books created Non-fiction books created
by children by children
Recommended reading Recommended reading books
books Decodable fiction books

Decodable fiction books Books for adults to read
Books for adults to read  with children - clearly

with children - clearly labelled
labelled
Additional Class story read by teacher Class story read by teacher
reading daily daily
Lo Ll (T[T Reading club Reading club
Book club - to access infant
library

s e i T e 2  year 5/ Year 5/6

Live display (including Live display (including Live display (including
questions and strategies) questions and questions and
Decodable non-fiction strategies) strategies)
recommended books Non-fiction Non-fiction
Non-fiction books created recommended reading recommended reading
by children books books

Recommended reading Recommended reading Recommended reading
books book box book box

Decodable fiction books
Books for adults to read
with children - clearly

labelled
Class story read by teacher Class story read by Class story read by
daily teacher daily teacher daily
Reading club Reading club Reading club
Book club - to access infant Access to junior library Access to junior
library Year 4 access Reading library
Plus to develop fluency Year 5/6 continue
and comprehension Reading Plus where

appropriate



Multiplication Table Check Year 4

> Year 4 children will be completing the statutory Multiplication Tables
Check in June 2021

» The purpose of the check is to determine whether pupils can fluently
recall their times tables up to 12, which is essential for future success

in mathematics

» The MTC is an on-screen check consisting of 25 times tables questions.
Your child will answer 3 practice questions before moving on to the
official check, and will then have 6 seconds to answer each question. On

average, the check should take no longer than 5 minutes to complete

> www.timestables.co.uk/speed-test




KS1 SATs Year 2

Where?
When? »>Either in the classroom or in
> May 2021 Cedar Hall
What?
Who? »>Maths: Arithmetic
> A teacher who is »>Maths: Reasoning
familiar to the children > Spelling
>I{“ Slmail ggOUPS orasa »Grammar and Punctuation
whole cla

»Reading Paper 1
»Reading Paper 2




KS1 SATs Year 2 ST

Ben uses 35g.

Mow many grams of chocolate chips ane left

Maths

Arithmetic (25) -

2+22= | RZGSOning (35)

iO

7 Here are two cards.
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Choose a card to make each coleulation cormect.

Q One is done for you.
O R
— 2 of36=

Zofas=| | o 4+ 1=5

Write the next numbes satence in the pattern. ]

1 + 2 + 3 = 6 ]
23 1 =22

Q 2 + 3 + 4 =9 )

3 + 4 + 5 =12 ]
62—54=|:| 40 1 =39

4L + 5 + 6 = 15 —
+ + = 19 1 =20

O ]




KS1 SATs Year 2
Spelling, Grammar and Punctuation

Spelling (20) R Grammar and punctuation (20)

Tha dispizy s on tha wall
Tha woed Is wall

Spolling % Tha word s gava.

( Speling ) e g

n Tick the ®ntence with the cormect punctuation.
Spolling 3: Tha word i bread.
Mattato 2 shos of bread. Tick ong.

Thia woed |= bread.
Hmhpmaﬂﬁdsmmﬂ D

P. Weolways_ the mbbils before school.

1. The disploy is on the
Eplling 4: Tha word = boxss.
Ay moved tha boxes.

Tha woed |s boxas.

2. Ama_ histeddya hug. Wi sow shesp, cows and binds on our walk. |:|

3.  Matt ate a slice of
Spoling 5: Tha word s Bratmar. Wb scrw sheep cows and binds, on our walk |:| What type of word i fla in the snience below?
My It brother |5 four years okl

B Amy moved the
Thi wioed |= brother.

‘Wi 5w, shesp cows and birds on our wolk. I:I The green parmot flew to the top of the tree.
Spolling B: Tha word i hair.

My Iriand has vary iong Ihair.

Tha woed I hair. Dncl:rpcl'r“! D
Spolling T: Tha word i fuss.

"Wiat is all tha fuss about?
Tha woed Is fuss. m Circle the tweo odjsctives in the ssmtencs below. a e |:|

Sipolling B: Tha word ks bary. an adwrh |:|
Iy Cousin |s saving up fo buy 2 sooofer The mew = . . -

upermarket is the biggest in town
Tha woed | bay. awerh I:I
Spalling §: Tha woed ks sgain.

Flaass raad fhat siory again
Tha woed s gain.

5. Mylitthe s four years old.

&, My Friend has very leng

7. Whatisallthe ___ about?

8. My cousin is saving up to a scoober.

9. Please mad thet stery

10, The __ come out ot night.

OO0OO0OO0O0000O0O0
&
i

Fage 2ot4

Spalling #0: The wond Is mica.
Tha mies cams out & gt ) < on question mark and one full stop in the cor=ct
Thas woed |s mioe. phoces below.

Con you swim gyet Tom con swim without a float




KS1 SATs Year 2

Red, white, green and wellow droplets flicked
all cver the shy ot the top of cur lovely

[}
painting! Graot sploshes of point landed cn
e l _—
“Mum will be furiows!” | wailsd.
‘We rnubbed and soubbed as much oz we

could. We did not hear Mum come home.

Then we saw her. I worted to hide from her
mally cross fom.

B Vot happeed when Tusrine dropped the brushes?

Paper 1 (20) P

tried to dean off the paint.
1
2.

Paper 2 (20)

Cowboys in films

Cowboys came in many different shopes ond sizes, but
ol cowboys hod to be cble to ride horses. Cowboy

5D hot skill did ol cowboys need?

films often show cowboys who are handsome, clean and
young. having lots of adventures.

In real life, cowboys were often quite old. They were
covered in dust and had little time to wash or shave.

ane like.

One has been done for you.

ey ras i it Real cowboys are differsnt from cowboys in films.

Put three more ticks in the table to shew what cowbeays

real cowboys

eowboys in films

Dora rushed around the house gathering
up things she did not want. “I must
be generous,” she said. “I must take
everything. It is for a very good couse.”

Dora pushed her pram to and from the
jumble sale hall. But as time went on,
it got harder and harder to part with her
precious finds. She could not help sniffing
when she said goodbye to the bicycles
and she cried as she wheeled away the lampshadk

Dora was exhausted when she got home. But when she looked around
her house, she was pleased to see that there was so much space. There
was also a lovely carpet on the floor that she hadn't seen for years.

But all that night, Dora couldn’t get to sleep. She lay in the empty
darkness thinking of all her precious things. She was sure they must be
feeling unloved and unwanted. She could almost hear them calling to
her, "‘Come back and save us!’

When the sun came up, Dora dressed
quickly and raced up to the hall.

She could see her things through the

window, waiting to be sold.

“I'll get them back,” said Dora, “if I

have to buy them all. At least I'm the
first in the line.”

D Duig the night, Dora decided ta...

bring bodk ewnything she hod token to the
jumble sols.

go to the jumbls sole to buy nevw things.

[poge 10]

Tick ona.

[]
[]

make surs her things wers sold of the jumble ks, |:|

polos =emn more things to the jumble =als.

[]

[pog= 10]

ﬂ Circle two word: that thow Dorn was in @ nush to get back to

the hall the next morning.

the window, woiting to be sold

When the =n come up. Dorg desed quickly and

raced up bo the halll She could =e her things through

herve: odve rures

are dean

are difty

are old

There are mony films about cowboys.




Phonics Screening Check Year 1

» Year 1 children will be completing the statutory Phonics
Screening Check in June 2021

» Current Year 2 children will complete the Phonics Screening
Check in December 2020 due to school closures in June
2020

» The check is very similar to tasks the children complete

during daily phonics lessons

» The focus of the check is to provide evidence of children's

decoding and blending skills




Phonics Screening Check Year 1

» PSC is administrated by a teacher who is familiar to the

children

> The children will be asked to 'sound out’' a word and blend
the sounds together

> The check will consist of 40 words and non-words

comprising of sounds up to the end of phase 5
> Children will be told if the word is a real or 'alien’ word

» Children who do not pass the test will complete it again the
following year




Phonics Screening Check Year 1

In ot
at vap
beg osk

sum ect




New Early Years Framework

» The Early Learning Goals (ELGs) are the levels of development which
children are expected to have attained by the end of EYFS

» These are not used as a curriculum or in any way to limit the wide
variety of rich experiences that are crucial to child development

> The ELGs are to support teachers to make a holistic, best-fit
judgement about a child's development, and their readiness for year 1

> As of 2020, the DfE reformed the Early Years Foundation Stage
Statutory framework by:
» Making the ELGs clearer and easier to make judgements about
» Improving literacy and numeracy outcomes in preparation for
children starting year 1
» Improving language and vocabulary




Sewen Areas of Learning {(remain the same)

Prime areas®
- communication and kznguage

- physical developmert

- persoral, social and emotional development

Specific areas®

- literacy

- mathematics

- understanding the world

- expressive arts ard design

Old ELES Mew EL&S

Communication and language Commumication and language
ELZ: Speaking ELZ: Speaking
EL&: Listening, Atterntion EL&: Listening, Attention and
EL%: Understanding Understanding
Physical developmernt Physical development

ELE: Moving and handling
ELZE: Health and self-care

EL&: Eross motor skills
ELE: Fire motor skills

Personal, social and emotional
development

ELE: Self-confidence and self-
AWIrERESS

EL&E: Managing feelings and behaviour
ELE: Making relotionships

Personal, social and emotional
development

ELE: Self-regulation

ELE: Managing self

EL&: Building relationships

Literacy Literacy

ELE: Reading ELE: Comprehension

EL&: Writing EL&: Word reading
ELE: Writing

Maothemartics Maothematics

EL&: Mumber EL&: Mumber

ELE: Shape. space and measure

ELE: Mumerical patterns

Understanding the world
EL&: People and communities
EL&: The warld

ELE: Technology

Understanding the world

ELE: Past ard present

ELZ: Peaple, culfure and communities
EL&: The notural world

Expressive arts and design

EL&: Exploring ard wsing media and
materials

EL&: Being imaginative

Expressive arts and design
ELE: Creating with materials
ELE: Being imaginative and expressive




