
Askwith Primary School 

 

English rationale 

Our curriculum offer for English begins in Early Years. ‘Children develop quickly 

in the early years and a child’s experiences between birth and age five have a 

major impact on their future life chances.' 

EYFS Statutory Framework, 2021 

Our planning, teaching and assessment of the curriculum is informed by the nine 

principles of cognitive science (Daniel Willingham). This includes the ‘must 

haves’ or the end states in the child’s mind and the ‘could dos’ or the teacher 

behaviours that alter the states in the child’s mind. In English, we recognise 

the ‘must haves’ as knowledge of grapheme-phoneme relationships, word 

knowledge, knowledge of composition and transcription and a positive self-image 

as a learner. We recognise the ‘could dos’ as phonics, reading and writing 

lessons, retrieval practice for knowledge and interleaving.  

English is an integral part of education and society. A high-quality education in 

English teaches children the art of speaking and listening, how to write and 

communicate ideas coherently for different purposes and how to read fluently 

with good understanding. At Askwith Primary school, we adopt a determined 

approach when it comes to reading and writing. We endeavour to ensure all 

children (this includes SEND, EAL, PP and vulnerable children) have fluency and 

automaticity in reading and writing so that they can meet the expected 

standard in all aspects of English. Through reading and chosen literature in 

particular, children have a chance to develop culturally, emotionally, 

intellectually, socially and spiritually. Being immersed in good quality literature 

develops pupils’ acquisition of a wide vocabulary, thus addressing vocabulary 

gaps, and allows children to explore and appreciate our rich and varied literary 

heritage. As our context is predominantly White/British, our English curriculum 

promotes the rich diversity of Britain, including an appreciation of our locality. 

We carefully choose the literature we expose the children to so that we can 

plan for purposeful opportunities to discuss important aspects of British values, 

mental health and well-being and citizenship, thus developing children’s cultural 



capital. We promote a love of literature through widespread reading for 

enjoyment.  

Primary English helps pupils to build knowledge and understanding of: 

 reading 

 writing 

 grammar 

 spelling 

 speaking and listening  

 

COVID-19 recovery  

It is very important that we do as much as possible to remediate the learning 

loss suffered by the missed months of schooling. In the first instance, 

assessment information enabled us to answer the following questions: 

1. Have our pupils lost knowledge gained pre COVID-19? If so, how can this 

learning loss be mitigated? 

2. Have our learners lost knowledge during closures/non-attendance? If so, how 

can this learning loss be mitigated? 

Our aim was to assess all children’s knowledge in reading, writing, grammar and 

spelling on return to school and implement our determined approach to ensuring 

that all children are on track or have the appropriate interventions in place that 

means they are meeting age related expectations.  

See also: Reading rationale 

 

Intent Implementation Impact: to be reviewed 

at the end of each 

year  
 All knowledge from 2020-

21 is checked prior to 

new knowledge 

 Knowledge gained from 

embedding Early Adopter 

Framework (2020-2021)    

to inform 2021-2022 

EYFS Curriculum (vocab 

rich environment) 

 Check all knowledge is 

embedded from 2020-21 

 Staff meetings to ensure 

that pre and post 

teaching opportunities 

identified in whole school 

LTP are having an impact 

on knowledge build-up. 

Links with local 

 



 Knowledge across the 

whole curriculum to 

continue to be built 

systematically and 

embedded in the long 

term memory of all pupils 

including the development 

of oracy 

 Monitoring and evaluation 

continues to be robust 

and role of TAs 

developed in the process 

 Enhancements/leadership 

opportunities reflect 

needs 2021-2022 

including local links 

 Robustness of reading 

provision ensures that all 

pupils are on track to 

meet endpoints and have 

a love of reading  

 All staff to have an 

excellent up to date 

knowledge of 

reading/oracy/vocab 

provision throughout the 

school  

 Subject rationales are 

updated where relevant 

 All staff up to date 

knowledge of 

dialogic/cognitive 

     science principles  

 

 

 

 

 

 

 

 

 

 

 

 

area/locality used as a 

starting point 

 Staff meetings to ensure 

that essential knowledge 

identified in class LTP is 

being built/retained at 

appropriate pace 

 Impact of progression 

documents/knowledge 

checks/learning journeys 

regular item on staff 

meeting agenda including 

the teaching and 

assessment of oracy 

across curriculum  

 Teaching the unit: update 

monitoring and evaluation 

timetable 

 Staff to mark work 

together re: 

teaching/marking/planning 

expectations 

 Timetabled lesson studies 

led by groups of TAs, 

focusing on knowledge 

build up/book 

scrutiny/talking to pupils 

to develop CPD 

 Curriculum Enhancements: 

rolling programme agreed 

by all staff (subject 

leaders to review for 

balance Autumn 1) – 

opportunities for public 

voice and pupil leadership 

e.g. debate club 

 Reading: update 

programme of monitoring 

and evaluation 

 Impact of provision 

discussed as a regular 

item on staff meeting 

agenda 

 Reading Cloud rolled out 

to KS1 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 The planning, teaching 

and assessment of the 

English curriculum is 

informed by the nine 

principles of cognitive 

science (Daniel 

Willingham) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Quality texts purchased 

for spring/summer 

 Refresher session: 

Phonics Bug/Bug Club for 

parents/grandparents 

early in autumn 1 – non 

attendees targeted 

 Timetable of supervision 

of book clubs created 

 Staff refresher CPD 

training (September 

2021) on 

reading/oracy/vocab 

provision (Revisited July 

2022) 

 Evidence informed 

practice continues to 

inform effectiveness of 

subject rationales 

 

 

 

 Planning and learning 

journeys consider the 

essential knowledge and 

how to guide pupils’ 

thinking 

 Factual essential 

knowledge is taught 

before the skill 

 Working memory capacity 

and the alteration of long 

term memory is 

considered when planning 

and teaching (planned 

thinking time, recalls)  

 Connected knowledge, 

particularly knowledge of 

vocabulary is built on to 

deepen understanding 

 Prior knowledge is 

assessed, misconceptions 

addressed and new 

knowledge builds on pupils’ 

connected knowledge 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 The English curriculum is 

rooted in the knowledge 

and skills that pupils need 

to take advantage of the 

opportunities, 

responsibilities and 

experiences of later life, 

therefore addressing 

social disadvantage and 

injustice. All pupils have 

the cultural capital to be 

educated citizens 

 

 

 

 

 Reading and writing 

knowledge, ideas and 

operations are the focus 

in KS1 

 

 

 

 

 Pupils have opportunities 

to deliberately practice 

newly acquired knowledge 

and become fluent 

 Pupils articulate how they 

know more, remember 

more and therefore do 

more 

 Instil a growth mindset 

ethos by talking about 

successes and failures in 

terms of effort not 

ability 

 

 

 English progression 

documents demonstrate 

substantive and 

disciplinary knowledge and 

the opportunity for 

creativity 

 Connectivity between 

subjects is well planned to 

ensure children given 

opportunities to 

remember  

 

 

 

 

 

 Analysis of KS1 

curriculum – less is more 

so that there is greater 

emphasis on RW, including 

teacher training – how to 

teach English explicitly in 

non-core 

 

 

 

 

 



Knowledge in English 

Knowledge in reading refers to phonics knowledge, first and foremost, followed 

by the understanding and application of effective reading strategies. When 

reading is fluent and automatic, the working memory is free from the process 

of decoding and children are able to understand a range of literature (see 

reading rationale). In writing, knowledge refers to the understanding and 

application of grammatical, structural and linguistic features. At Askwith 

Primary school, our planning and teaching builds on children’s knowledge. This 

allows opportunity for deliberate practice, e.g. use of grammatical, structural 

and linguistic features in writing. Due to COVID-19 school closures, we 

assessed lost knowledge gained pre COVID-19 and lost knowledge due to 

closures in writing, grammar and spelling. Throughout last year, we ensured that 

knowledge checks including connected knowledge address any areas where gaps 

in knowledge may have occurred.  

 

Substantive knowledge    

In reading, substantive knowledge is the ability to decode and sight read words. 

This allows children opportunities to read for pleasure, including reading and 

reciting poetry, and develop their vocabulary. Children are then able to apply 

their knowledge of reading strategies to comprehend a range of texts (see 

reading rationale).  

In writing, substantive knowledge is the ability to effectively plan, draft, and 

construct writing for different purposes. When constructing writing, this 

involves knowledge of structural, grammatical and linguistic features as well as 

knowledge of handwriting and spellings. Through deliberate practice, this 

substantive knowledge becomes automatic and fluent leading to mastery and an 

alteration of the LTM. 

We teach this knowledge of structure, grammar and language in the autumn 

term, using known texts. In KS1, these texts are a selection of traditional tales 

that build on their knowledge of oral composition of traditional tales from Early 

Years. In KS2, these known texts are recommended read texts and texts linked 

to the Global Theme. These known texts are used as stimuli for the application 

of these features in writing. By spring term, fiction genres are introduced and 

all knowledge of structure, grammar and language is embedded through the 



teaching of these genres. Non-fiction genres and poetry are taught throughout 

the year at purposeful times (see whole school long term plan). The progression 

of genres allows for a build up of essential knowledge regarding a range of 

genres of writing (narrative, informative, persuasive and poetic) and their 

specific features (see progression of genres document).  

 

Disciplinary knowledge  

In reading, the disciplinary knowledge is the interpretation and comparison of 

themes and conventions, using text to back up arguments and discussions and 

evaluating the intentions of the author (see reading rationale). In writing, it is 

the ability to evaluate and edit text and apply substantive knowledge to 

effectively write for a range of purposes. It is not only demonstrating fluency 

when using different devices in writing, but it is the ability to ‘write with the 

ear’; to hear what the reader would, and make choices based on effectiveness 

and coherence. In both reading and writing, it is the process of thinking 

critically and creatively using the automaticity of substantive knowledge.  

  

Creativity in English  

Creativity and knowledge should work together as creativity involves making 

connections and using ‘old’ knowledge to create ‘new’. At Askwith Primary 

School, we have designed our curriculum so that the natural links between 

English and other subjects are deliberate and purposeful in promoting 

creativity. For example, children in years 5 and 6 could apply their knowledge of 

events during a significant period in history and their knowledge of newspaper 

report writing in English to write a newspaper report from the viewpoint of a 

particular person from that time. They draw upon their knowledge of history 

and English as well as use their imagination to create a unique piece of writing. 

 

Vocabulary and language-rich environments 

All classrooms are language-rich and support children to develop their bank of 

vocabulary and language. All teachers know that there are different tiers of 

vocabulary and that vocabulary can be vertical and horizontal in meaning. 

Alongside our dialogic approach (see oracy rationale), each classroom 



consistently displays tier two vocabulary that comes from classroom dialogue 

(peer and adult conversations, storytelling etc.) on ‘What Do Words Mean?’ 

displays. Each topic display board includes key words. This tends to be subject-

specific, tier three vocabulary. This vocabulary is discussed as it arises within 

the context of the lesson in all years and the vocabulary is also 

taught/reinforced during weekly vocabulary sessions in years 1-6. All 

classrooms are literature-rich; high-quality books are chosen for different 

purposes, such as topic books, recommended reading books etc. and are 

accessible to children at all times (see reading rationale). In the Early Years, a 

language-rich environment is established with the addition of; decodable word 

labels in provision, literature in provision and provision areas for storytelling, 

reading and writing (see EYFS rationale).  

 

Assessment  

EYFS and KS1 Phonics: 

Phonics is assessed at the three data collection points (September, February 

and June). Pupils’ knowledge of phonics is taught and assessed using Phonics 

Bug. Assessment of phonics is administered in year 3 to ensure that transition 

between KS1 and KS2 is seamless and also to provide further support, where 

appropriate, to ensure that all children become fluent readers. 

Teachers plan and teach phonics lessons in September based on the outcomes 

of the baseline assessment, which often includes the revisiting and securing of 

connected knowledge before tackling the new essential knowledge. Assessment 

for learning strategies are implemented throughout the teaching of the unit of 

knowledge. This includes the use of ‘mini knowledge checks’ or ‘revisits’ at the 

start of every phonics lesson.  

Two weeks after the phase has been taught, pupils complete the knowledge 

check/end of phase assessment for a second time. Forgotten knowledge or gaps 

in knowledge are identified and dealt with accordingly (see below). Third and 

fourth knowledge checks/end of phase assessments are administered again six 

weeks after ‘knowledge check (2)’ and twelve weeks after ‘knowledge check (3)’.  

 

Reading 



In all years, from reception to year 6, reading ability is formatively assessed 

using running records. Running records assess and monitor the accuracy of 

reading (including basic comprehension) and provide teachers with evidence to 

support (along with evidence from phonics lessons) when a pupil moves onto a 

new book band or section of the junior library.  

Throughout the school, the knowledge required to comprehend text is taught 

explicitly during guided reading or group reading within the autumn term. Pupils 

are taught how to question the text, clarify information, visualise parts of the 

text, make inferences and predictions and summarise what they have read. It is 

extremely important for pupils to acquire these skills as soon as possible so 

that they understand how to apply this knowledge to answer the range of 

question types within a range of different texts (See Reading Policy). Prior to 

teaching the knowledge required to apply one of the comprehension skills, pupils 

complete a knowledge check that allows opportunity for pupils to demonstrate 

their connected knowledge and new essential knowledge required to apply that 

comprehension skill. Two weeks after the unit of knowledge has been taught, 

pupils complete the knowledge check for a second time. Forgotten knowledge or 

gaps in knowledge are identified and dealt with accordingly (see below). Third 

and fourth knowledge checks are administered again six weeks after ‘knowledge 

check (2)’ and twelve weeks after ‘knowledge check (3)’.  

 

Spellings 

Spellings are taught and assessed on a weekly basis from years 1 – 6 in addition 

to the three data collection points (see Whole School Spelling Policy). Spelling 

mistakes are addressed on a daily basis through written marking and feedback.  

 

Grammar and Punctuation  

Prior to a unit of knowledge (grammar and punctuation focus), pupils complete a 

knowledge check that allows opportunity for pupils to demonstrate their 

connected knowledge and new essential knowledge. Teachers plan and teach 

lessons based on the outcomes of ‘knowledge check (1)’, which often includes 

the revisiting and securing of connected knowledge before tackling the new 

essential knowledge. Assessment for learning strategies are implemented 



throughout the teaching of the unit of knowledge. This includes the use of ‘mini 

knowledge checks’ which include low stakes quizzes. 

This new essential knowledge is then applied in pupils’ daily writing and their 

knowledge of this is checked frequently.  

Writing 

Prior to a unit of knowledge (genre focus), pupils write a ‘cold’, independent 

piece of writing, for example, narrative. This is ‘knowledge check (1).’ ‘Cold, 

independent’ writing is defined as a piece of work with minimal teacher input 

and without peer support. Children are allowed time to plan and record ideas. 

They are allowed to independently use sound mats, word mats and dictionaries. 

They may also use a generic writing checklist not specific to that genre of 

writing. Teachers must not prompt or guide the writing.  

Assessment for learning strategies are implemented throughout the teaching 

of the unit of knowledge. This includes the use of ‘mini knowledge checks’ which 

include low stakes quizzes. 

Two weeks after the unit of knowledge has been taught, pupils write a ‘cold’, 

independent piece of writing. This is ‘knowledge check (2)’. In non-fiction 

writing, this can be recalled and applied in science and non-core subjects (see 

long term plans). Forgotten knowledge or gaps in knowledge are identified and 

dealt with accordingly (see below). Third and fourth knowledge checks are 

administered again six weeks after ‘knowledge check (2)’ and twelve weeks 

after ‘knowledge check (3)’. Knowledge checks (2), (3) and (4) are teacher 

assessed and annotated to reveal forgotten knowledge and/or gaps in 

knowledge. 

We believe that it is important that children in Y2 and Y6 are assessed 

occasionally using standardised tests so that they are familiar with the format 

and structures which they will be exposed to in the SATs.  
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